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Abstract

This paper examines the present situation of class teachers in primary schools and the
possible strategies that school leaders can employ to promote teachers’ wellbeing.
An explanatory sequential mixed methods research design was used. The first phase
involved distributing two online surveys, one for class teachers and one for SLT members,
in seven Maltese primary schools. The data from the questionnaires were integrated
and analysed to formulate the interview questions held with Heads of Schools (primary).
Findings revealed that the support from school leaders is essential to enhance teachers’
welfare and that strategies including an open-door policy, shared decision-making,
teambuilding activities, and the enforcement of curriculum time help sustain a whole-
school approach toward teachers’ wellbeing. Following the research findings, the last
section of this article concludes the study by tying it to practice and presenting an action
plan that school leaders can use. This research also presents the ideas of this action
plan in a user-friendly website' aimed at giving the right tools to school leaders to bring
about the change needed in the lives of educators.
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Introduction

Teaching can be a rewarding profession involving influential and meaningful
work. However, the expectations teachers place upon themselves and the
expectations placed upon them by others make the teaching profession
among the most stressful (Larrivee, 2012). A Eurydice survey (Davydovskaia
et al., 2021) suggests that one crucial cause of burnout for Maltese teachers
is keeping up with the changes put forth by the authorities. While education
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systems worldwide are evolving, fewer people are attracted to teaching.
Because of this, teacher shortage and frequent turnover are experienced
worldwide (Viac & Fraser, 2020). Malta is no exception; the number of teachers
who resigned from the profession increased by 119%, from 26 in 2008 to 57
in 2018 (Parlament ta’ Malta, 2019). The dangers of work stress and its effect
on educators’ wellbeing are significant barriers to the teaching profession in
Malta (Attard Tonna & Calleja, 2018). When facing such challenges, educational
leaders must understand teachers’ wellbeing and its implications on their
performance. Albeit research on teachers' wellbeing is vast, research on
essential leadership skills and actions to create a positive school environment
that enhances a whole-school approach toward teachers’ wellbeing is lacking
as most researchers focus only on the teachers’ perspective (Haber, 2020).

This study seeks to understand the role of school leaders in promoting
class teachers’ wellbeing in primary schools. It aims to evaluate how
educators perceive the term teacher wellbeing and its implications on
teaching and learning. It also seeks to show the importance of school
leaders promoting their teachers' wellbeing by implementing strategies to
address stress, anxiety, and reactions to continuous changes, encouraging a
positive environment in their schools. Finally, the study also aims to provide a
practical programme for three scholastic terms that the School Leadership
Team (SLT) can use as a strategic development plan for their schools.

This study is therefore based on the following research questions:

1. What is the role of the SLT in promoting class teachers’ wellbeing in
primary schools?

2. How do SLT members and class teachers understand the concept of
wellbeing?

3. Howdoestheclassteachers'wellbeingimpacttheirwork performance?

4. What strategies should SLT members use to help improve teachers’
wellbeing?

5. How can these strategies be implemented in practice to enhance
teachers’ wellbeing in schools?
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Additionally, the lIrish Department of Education and Skills (2019) links
wellbeing to many protective and risk factors. WHO (2014) identified
discrimination, oppression, inequality, and poverty as significant risk factors
within our society that increase a person'’s vulnerability and decrease their
wellbeing. Kern et al. (2014) suggest that positive emotions are frequently
associated with positive results, including hope, physical vitality, life satisfaction,
and gratitude. WHO (2010) also conclude that wellbeing is “influenced not only
by individual attributes but also by the social circumstances in which persons
find themselves and the environment in which they live; these determinants
interact with each other dynamically” (p. 2).

Literature Review

Teachers' Wellbeing

Organisations need engaged employees who feel enthusiastic, energetic and
dedicated to their work (Bakker & Schaufeli, 2008). Researchers have worked
on various positive indicators for subjective wellboeing (SWB). Diener (1984)
defines SWB as happiness, or more specifically, satisfaction with life and the
experience of positive emotions. Judge et al. (2001) assert that to achieve
subjective wellbeing there must be job satisfaction, while Bakker and Leiter
(2010) add that to achieve a good level of occupational wellbeing, individuals
need to engage actively in their work and find happiness in what they do (Warr,
2007).

This study is concerned with this type of wellbeing and predominantly
involves examining teachers’ wellbeing and the various reasons why fewer
people are attracted to the teaching profession. Multifaceted interpretations
of the term wellbeing have made it difficult to define and measure (Opdenakker
& van Damme, 2000). However, after going through various literature, the
researcher adapted the definitions of wellbeing given by WHO (1947) and
Diener (1984) and presented a description of teachers’ wellbeing that applies
to the Maltese context. It defines teachers’ wellbeing as “a positive attitude
towards the profession that allows good physical and mental health and overall
contentment”.
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What Affects Teachers’ Wellbeing?

Teacher demands are very high and ever-growing (Bransford & Darling-
Hammond, 2012). Teacher stress is pervasive and can be seen across many
countries and in different educational sectors (Gray et al.,, 2017), resulting in
lower job satisfaction and frequent burnout (Skaalvik & Skaalvik, 2016). The
latest Teacher Wellbeing Index by Education Support UK (2020) claims that
workload continues to be the primary concern that causes talented people to
leave the profession. It also states that 63% of educators in England consider
leaving the job due to workload, whilst 53% report personal wellbeing and
mental health as a factor in this decision. Furthermore, according to Schleicher
(2018), teachers are expected to equip students with specific cognitive skills and
encourage the development of non-cognitive skills (such as collaborative skills
and self-confidence). They must cater to their students’ individual needs and
collaborate with parents and other educators to help their students develop
holistically. These dynamics make the teachers’ job particularly demanding.

Teacher Wellbeing During a Pandemic

Since the beginning of the COVID-19 pandemic, the educational field has
experienced immense changes. Schools worldwide underwent sudden closures,
and educators had to adapt to remote learning to continue their jobs amid a
series of stressors and unusual circumstances that may have affected their
wellbeing and mental health.

The increasing usage of Information and Communications Technology (ICT)
as the primary source of teaching and learning has created various challenges
for students and educators, including a lack of access to adequate resources
and tech-illiteracy (Ramij & Sultana, 2020). Multiple studies show that teachers’
stress and anxiety levels increased due to COVID-19. In Germany, educators
experienced a medium-to-high amount of stress during lockdown (Klapproth
et al, 2020), while in the United Kingdom, educators reported high anxiety levels
(Allen et al.,, 2020). Other studies in China by Huang and Zhao (2020) found that
35.1% of educators and students presented with stress symptoms and 21%
with mild anxiety.
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All the aforementioned studies and others (Hidalgo-Andrade et al,, 2021)
concludethatthereseemtobe more challenges aheadwiththerecent COVID-19
outbreak. Therefore, policymakers and educational systems worldwide need to
take our educators’ mental health and wellbeing more seriously. There is a need
to provide institutional support and resources to enable wellbeing. Besides this,
Collie's (2021) study showed that autonomy-supportive leadership could lower
the somatic burden, change-related stress, and emotional exhaustion.

Teacher Wellbeing and Support in Malta

Over the past two decades, the Maltese education system has undergone
various reforms, starting with the 2006 amendment to the Education Act and the
introduction of the National Curriculum Framework in 2012. The NCF proposed
a “universal education entitlement built around eight Learning Areas, inspired
by the EU eight Key Competences Framework” (MEDE, n.d.).?2 This framework
would serve as the keystone for learning and assessment throughout the
years of compulsory schooling. The main objective of the Learning Outcomes
Framework is to “free schools and learners from centrally-imposed knowledge-
centric syllabi” (Attard Tonna & Bugeja, 2016, p. 170).

Research on teachers' wellbeing in Malta is minimal (Mizzi, 2018). Literature
suggests that teachers' wellbeing is not given significant attention, since 71%
of teaching staff claim to be dissatisfied with their working conditions (Attard
Tonna & Calleja, 2018). The same study found that student misbehaviour, co-
education in secondary schools, lack of legal support and low salaries are
directing educators away from the profession. A study by Mizzi (2018) explores
the major factors known to affect teachers’ psychological wellbeing in Maltese
state secondary schools. In her research, Mizzi explained that teachers' overall
rate of resignations in European countries is considered very high. The findings
of her study showed that teachers' wellbeing in Maltese state secondary
schools is conditioned by various factors, mainly school population, workload,
collegiality, physical environment, leadership practices and organisational
support. Interviewed teachers support the need for more emotional awareness
during teacher training. This study also suggested that transformational leaders
can promote positive strategies and practices such as teamwork and equality
among staff. These strategies enhance teachers’ wellbeing.
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Two similar studies on teachers' stress are the ones conducted by Borg
and Riding (1991) and Cassar and Formosa (2011). The findings of both studies
suggest that an average of 35% of the participants consider the teaching
profession stressful or highly stressful. However, the main difference between
the two studies is that Borg and Riding concluded that job-related stress affects
more males than females, while Cassar and Formosa concluded the opposite.

In 2020, the Ministry for Education and Employment created a set of
recommendations for the wellbeing of school educators. These were adapted
from a video series by the University of Malta (2020) and feature five basic
strategies that teachers can adopt: social support, a growth mindset, self-
regulation, mindfulness, and self-care.

Furthermore, employers in Malta are responsible for ensuring the health and
safety of all employees, including their psychological and emotional wellbeing
(Ministry for Health, 2020). In this respect, the Maltese government is committed
to preventing harassment and bullying and providing a supportive work
environment for all teachers working in state schools (People and Standards
Division, 2021).

Malta also offers various support for teachers’ wellbeing. Within the People
and Standards Division, the Employee Support Programme (ESP) is one of
the direct support services provided to public service employees, including
educators working in state schools. This professional support service offers
confidential support and counselling to those experiencing personal and/or
work-related difficulties. As part of the European Social Fund Malta 2007—
2013, the ESP published two handbooks: Managing Mental Health at Work and
Guidelines for Managers on Employee Wellbeing. These two handbooks can be
found on the People and Standards Division welbsite.®> The ESP also supports
managers, including school leaders, “to identify and respond to the needs of
employees experiencing personal, emotional and/or behavioural problems
which are interfering with their work-life balance” (People and Standards
Division, 2021, p. 24).

Furthermore, the NGO The Richmond Foundation offers various counselling
and training services for persons with mental health problems. One of their
primary servicesis Healthy Minds Work, which supports employees experiencing
work “burnout, anxiety and depression” by giving them self-care tips and
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resiliency skills. The Richmond Foundation offers various workshops to help
employees understand the common signs and symptoms of anxiety and also
help them adapt to different changes. It also provides professional guidance on
maintaining a balance between work and life (Healthy Minds Work, 2018).

School Leaders

School leaders “are a primary instrument, or levering factor, in the flourishing of
schools and the assurance of wellbeing for teachers, staff, students, and school
families” (Cherkowski & Walker, 2018, p. 129). Enabling teachers’ wellbeing is an
essential first step in school-wide wellbeing programmes to promote student
wellbeing (Quinlan, 2017). This research aims to study the role of school leaders
in promoting class teachers' wellbeing in primary schools.

Leadershipis anessentialcomponentinaschoolbecause, besidesimproving
school climate and environment, it also plays a vital role in enhancing school
outcomes by influencing the capacities and motivations of educators (Pont et
al., 2008). A leader can use multiple leadership styles according to the situation
at hand. After evaluating a problem, a leader can apply a style that best fits
organisational needs and work environment. Cuban (1988, p. 190) tells us that
"there are more than 350 definitions of leadership but no clear and unequivocal
understanding as to what distinguishes leaders and non-leaders”.

Eventhoughitis very challenging to define leadership, there are specific skills
that aleader should possess to create a positive working environment. A healthy
working environment can improve performance and productivity (McGuire
& McLaren, 2009). When school leaders cultivate a positive atmosphere, it
influences employees' attitudes towards their job and coworkers (Nguyen &
Hunter, 2018). One essential factor in creating a positive working environment
is ensuring employees are happy and healthy. Therefore, taking care of their
wellbeing is vital. According to van der Vyver et al. (2014), school leaders that
display respect in their style can contribute extensively to teachers' wellbeing.
In contrast, a lack of care may reduce teachers' experiences of quality working
life and wellbeing.

Moreover, many teachers experience stress and anxiety since they are
exposed to highly stressful school environments (Oberle & Schonert-Reichl,
2016). Additionally, Evers et al. (2014) found a correlation between absenteeism
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and poor occupational wellbeing. Every leader provides direction, implements
plans, and motivates people in their own style. Some leadership styles may
facilitate optimal performance (Antonakis et al., 2003) and enhance teachers'
professional wellbeing (Yildirim, 2014), while others may contribute to teacher
burnout and anxiety (Oberle & Schonert-Reichl, 2016).

Whole-School Support

Haber's (2020) research focuses on the perceptions of seven SLT members
regarding a whole-school approach to wellbeing in secondary schools. The
findings of Haber's study identified four areas of a whole-school approach to
wellbeing: the school culture and environment, the curriculum, relationships and
partnerships, and training and support.

Furthermore, one of the aims of this study is to develop a wellbeing
programme built on a whole-school approach that responds to the evolving
needs and changes within schools. This programme will be concise and
designed around the needs of Maltese primary school teachers to help them
positively manage or overcome significant wellbeing challenges. Programmes
for teachers' wellbeing frequently involve positive behaviour interventions and
mindfulness training that help teachers assess their own wellbeing accurately.
This ameliorates teachers’ resilience and enables them to care for the wellbeing
of their colleagues, resulting in better-quality education (Curry & O'Brien,
2012). McCallum and Price’'s (2010) research with novice teachers suggests
that including wellbeing programmes in their training will equip them with the
skills and support to confront the various stressors encountered in their new
profession. This will make it easier for them to adapt, eventually improving
teacher retention and wellbeing in schools (McCallum & Price, 2010).

Methodology

Even though the literature on teachers’ wellbeing in Malta is relatively scant,
studies suggest that most teachers claim to be discontented with the current
job conditions in Maltese schools (Attard Tonna & Calleja, 2018; Borg & Riding,
1991; Cassar & Formosa, 2011; Davydovskaia et al., 2021; Mizzi, 2018; Haber,
2020). As many scholars suggest, a whole-school approach to wellbeing is
needed to tackle the various difficulties and challenges educators face in their
profession (Mizzi, 2018; Haber, 2020; Lester et al,, 2020).
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Since this research aims to give class teachers and SLT members a voice
regarding the topic of wellbeing, a mixed methods research design was
employed. MMR has various advantages that make it ideal for this particular
study since it aims to provide a framework to guide the researcher in the
implementation and ensure that the final design is rigorous and high-quality
(Creswell & Plano Clark, 2017).

This study employed the explanatory sequential design. This type of design
involved two phases: the collection and analysis of quantitative data, followed
by the collection and analysis of qualitative data to broaden the data collected
in the first phase of the research.

Phase one of the research included the distribution of online questionnaires
to SLT members and class teachers in seven primary states schools in Malta
and Gozo. From the participants who returned the questionnaire, most class
teachers (40%) were between 36 and 45 years old, while nearly all SLT members
were between 36 and 55 years old. Eighty-five percent of class teachers and
65% of SLT members were female. The results from the questionnaires helped
increase the generalisability of the collected data and, eventually, informed the
qualitative design used in phase two more validly. The data collected from the
guestionnaire was integrated, analysed and compared. It was used to inform
and shape the design of the semi-structured interview questions with six Heads
of Schools, which was the second phase of the research.

Data analysis began immediately aofter data collection of each
respective phase. Quantitative data from the online questionnaires and
basic demographic data from the interviews were analysed using descriptive
statistical procedures, whereas the thematic analysis approach proposed by
Braun & Clarke (2006) was employed to analyse qualitative data.

Findings and Discussion

Figure 1 shows a joint display of the datasets, and the researcher used it to
discuss the three datasets. A visual display that brings data together makes it
possible to draw out new perceptions that risk being ignored if information from
quantitative and qualitative results are left separate (Fetters et al., 2013). This
figure shows that with regards to the understanding of the term wellbeing and
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the role of the SLT, qualitative analysis confirms the findings of the quantitative
analysis since both provide similar information. Due to this confirmation, the
results have greater credibility.

Regarding the strategies the SLT should implement to enhance teachers'
wellbeing, the quantitative analysis shows that the enforcement of curriculum
time is an essential strategy that needs to be implemented. School leaders
should ensure that class teachers have time to plan and communicate with
their colleagues. This strategy was not directly mentioned during the interviews,
although one of the Heads said that the long hours in class due to COVID
restrictions are an added burden on the teachers.

Figure 1

Integration of quantitative and qualitative analysis

Quantitative Data from Quantitative Data from Qualitative Data from
questionnaires with class questionnaires with SLT interviews with heads of
teachers members schools
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Research Question 1: What is the Role of the SLT in Promoting Class Teachers’
Wellbeing in Primary Schools?

The findings of this research show that all class teachers (78 participants) and
SLT members (23 participants) believe that support from the SLT is one of
the main contributors to teachers' positive wellbeing: 61% of class teachers
and 57% of school leaders strongly agree that the SLT is vital in promoting
teachers' wellbeing. School leaders play an essential role by allowing educators
to engage in their work effectively (Brotheridge & Lee, 2008) and with higher
levels of confidence and commitment (Anari, 2011) by assisting them in coping
with the burdens of the profession.

The second phase gives a stronger answer to this research question. It is
interesting to research the school leaders' perspectives since they are the ones
who stand on the frontline and are responsible for reducing the challenges
faced by their teachers to improve their performance. Half of the Heads of
Schools interviewed admit that the role of school leaders is to lead by example
since teachers tend to mirror their leaders’ behaviour. This confirms Whang's
(2021) research, amongst others, on the different virtues of school leadership,
emphasising various traits, including leading by example which creates a sense
of mutual dependence and encourages others to provide additional support to
reduce teachers’ stress.

Moreover, the interviewed participants also state that the SLT should
enable school members to collaborate in solving problems. Participants
mentioned different levels of shared decision-making that they find themselves
comfortable using since they admit that this can sometimes be challenging
and time-consuming. However, research shows that teachers who take part
in shared decision-making feel more empowered than teachers who do not
(Blasé & Anderson, 1995; Bogler & Nir, 2012; Geuenert, 2000; Kenan & Yildiz,
2017; and Leonard & Leonard, 2003, all cited in Bardwell, 2021).

Research Question 2: How do SLT Members and Class Teachers Understand
the Concept of Wellbeing?

In the literature review, this research developed a working definition of teachers’
wellbeing as “a positive attitude towards the profession that allows for good
physical and mental health and overall contentment” This study confirms this
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definition since most participants acknowledge that wellbeing is a state of
feeling happy and healthy physically and mentally.

In the second phase of this research, Heads of Schools reinforce this
definition of wellbeing and add that wellbeing is finding a work-life balance.
One Head of School stated, “The teacher job is a 24-hour job. Teachers spend
weekends preparing lesson plans, filling up referral forms, and answering our
emails. Teachers need to take care of their social life first”. Finding a good work-
life balance includes balancing the behavioural, emotional and time demands of
career, family and other personal duties (Clark, 2000; Hillet al., 2001). It also helps
teachers be more productive in their work fulfiiment, personal responsibilities,
and family affairs. In this study, the researcher explores the various elements
that significantly affect class teachers’ work-life balance status. Amongst other
factors, Heads of Schools mention that the constant changes, lack of respect,
challenging students, pressure from social media and the present pandemic
times affect class teachers’ wellbeing and the quality of work-life balance
significantly.

The present study confirms the importance of relationships and good
collaboration. When participants were asked to list the main contributors to
positive wellbeing in schools, 20% of teachers and SLT members confirmed that
good collaboration between educators is essential for the wellbeing. This is also
emphasised by Huppert (2009), who also gives importance to relationships in
his work on psychological wellbeing. Lyubomirsky et al. (2005) add that to boost
subjective wellbeing, one must have supportive relationships, but having high
subjective wellbeing in turn leads to better social relationships. Thus, positive
relationships may cause and be caused by contentment. Regrettably, as
mentioned in the interviews with Heads of Schools, teaching became a lonely
job during the COVID-19 pandemic: “Schools are enjoined to keep the size of
each bubble as small as is feasible” (MEDE, 2020, p. 4). Also, due to a shortage
of teachers, peripatetic teaching staff are being redeployed to classes. Thus,
as a health recommendation, class teachers are expected to stay with their
students throughout the whole school day. All this and the introduction of
staggered break times cut teachers off from their routine conversations and
interactions with their colleagues. Being a teacher is a demanding career
(Skaalvik & Skaalvik, 2011), and COVID-19 has pushed aside some heart-
warming, relational positives for teaching and replaced them with increased
demands and stress (Jones & Kessler, 2020).
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Research Question 3: How Does the Class Teachers' Wellbeing Impact Their
Work Performance?

The educator’s job is considered highly stressful in many places worldwide
(Jepson & Forrest, 2006). All participants agree that teachers’ wellbeing
impacts their work performance. The findings of this research show the different
ways this happens. Nearly 20% of the questionnaire participants admit that
high stress levels lead to poor performance. 25% of the participating class
teachers reveal that positive emotions lead to better performance. This
confirms the work of various scholars. In a study by Sutton and Wheatley
(2003), teachers reported experiencing positive feelings such as happiness and
pride when they witnessed progress from their students. The present research
agrees that the teachers’ emotional mindset on their engagements and
emotions are crucial to success in both work and professional development (Lei
et al., 2018). These individuals tend to display more significant control over their
feelings, and usually use antecedent-focused emotion regulation strategies.
(Gross & Thompson, 2007). In this way, they turn a negative situation into a
positive one by looking into it using positive feelings (Gross & John, 2003; Tamir
et al.,, 2007). Eighteen percent of the questionnaire participants acknowledged
that having happy and healthy teachers makes students happy. Therefore,
this confirms that wellbeing affects teachers' and students’ academic
performance. Evidence from academic studies supports this (Glazzard & Rose,
2019; Zee & Koomen, 2016). Eliminating all stressors associated with teaching
is not possible; however, mindfulness training may be a practical strategy for
improving teachers' emotional health (Mansfield et al., 2016).

Research Question 4: What Strategies Should SLT Members use to Help
Improve Teachers' Wellbeing?

The results shown in Figure 1 substantiate the need for leaders with specific
skills and behaviours to create a positive working environment, including good
communication and listening skills. School leadership behaviours have been
linked to teachers’ emotions (Berkovich & Eyal, 2017) and wellbeing (Berkovich
& Eyal, 2018). The correlation analysed in this study shows a strong correlation
between communication, trust and an effective support system. Participants
who feel that the SLT in their school trusts them, listens to their needs and
communicates well with them also believe that their school has an effective
support system. This means that listening to the teachers can enhance the
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emotional climate in the school and create an environment that fosters care
and attention (Brackett & Katulak, 2007). This research confirms Bass's (1999)
theory of transformational leaders, which suggests that transformational
leaders work in a team, ignoring their self-interests most of the time, in order
to recognise and work on the change needed through influence and inspiration.

Research Question 5: How can these Strategies be Implemented in Practice to
EnhanceTeachers’' Wellbeing in Schools?

All research participants agree that schools should develop an educators'
wellbeing strategy. Seventy percent of class teachers are willing to participate
in a wellbeing programme. Additionally, more than 70% of SLT members are
eager to organise a wellbeing programme that includes various strategies
and activities to help improve their teachers' wellbeing. The enforcement of
wellbeing programmes for employees is a practice that is widely used in many
European countries (White, 2020). As evidenced by the correlation analysis
presented in this research, the participants who believe that the SLT has a
vital role in teachers’ wellbeing also consider it very important to implement
wellbeing care through the SDP. This was also confirmed in the second phase of
this research. Nearly all Heads of Schools agree that teachers' wellbeing should
be addressed by an action plan or a sub-action plan, even on a national basis.

Limitations

This study has some potential limitations that were taken into consideration.
The first set of limitations are associated with the methodology. MMR requires
significant effort and expertise since it involves using two different methods.
The explanatory sequential design requires substantial time and resources
to plan and implement. Designing and implementing one method by drawing
on another research tool's findings can prove very challenging. Therefore,
particular attention was given when writing the questions for the questionnaires.
Preparing a detailed timeline and meeting the research study’s deadlines was
essential to avoid negatively affecting the research. Since it is necessary to test
the understanding of the questions, pilot questionnaires and pilot interviews
were held before data collection. The data analysis methodology is another
area of potential limitations. Most qualitative methods, such as interviews,
cannot be genuinely replicated and verified per se. To limit this shortcoming,
all interviews were recorded and transcribed verbatim. Moreover, even though
a vast amount of research on teachers’ wellbeing can be found internationally,
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there is limited prior research locally. This significant constraint encouraged
the researcher to choose this topic because it presented the need for further
developmental study in the area.

Recommendations

Given its findings, this research suggests that all schools should have a
wellbeing programme to help teachers face the profession’s challenges. Since
the researcher is a member of the SLT in a Maltese state school, she is also
aware of the current challenges faced by school leaders and is not willing to
add a burden on them. Therefore, this research also includes an action plan
to help the school leaders implement this recommendation. This action plan is
also available online.* All the subsidiary research questions’ findings intertwine
and enhance the main research question’s conclusions. The results are also
consistentwiththeliterature. Eventhoughwellbeing cannotbe precisely defined,
the participants' understanding of teachers’ wellbeing was centred on feelings
of contentment, good physical and mental health, job satisfaction and work-life
balance. These match the working definition developed by the researcher after
reviewing the literature. The findings also suggest that collaboration with the rest
of the educators is essential for safeguarding teachers’ wellbeing in Malta. This
research shows that teachers need imperative skills to improve their wellbeing.
They need to be emotionally literate and model healthy emotional regulation.
Schoolleaders and professionals often require a consistent approach to social-
emotional support. The current findings deepen our understanding of the
contexts within which teachers work during the current pandemic. The results
show that the continuous changes in the curriculum and the lack of enforcement
of curriculum time due to the shortage of replacement teachers create more
stress in the teaching profession and are detrimental to teachers’ wellbeing.
As suggested by participants, this research shows that the present situation in
Malta still has a long way to go to improve teachers' wellbeing effectively. This
research forecasts that teachers need a good work-life balance to enhance
their wellbeing. In a detailed descriptive study of employee work-life balance,
Padma (2013) found that lower work-life balance leads to higher absenteeism
and employee attrition. Another implication of this study is the teachers’ right
to disconnect from work-related matters, also mentioned by EurWORK (2021).
This research suggests that school leaders should refrain from sending emails
after school hours, except in the case of emergencies. They are encouraged to
use the ‘Send Later’ option and can also encourage their teachers to remove
access to work emails from their smartphones. This will allow them to check
their work emails solely from their work computer.
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On a national level, this study also considers introducing a four-day work
week as an excellent practice to improve teachers’ wellbeing. According to The
Economic Times (2022), Belgium has become the latest country to announce
four-day work weeks. The agreement also introduces the right to disconnect
after regular working hours for companies with more than 20 employees.
Amongst other countries in Europe adopting the four-day work week are
Denmark, Iceland, Spain, and the Netherlands who also offer flexible working
conditions and employment benefits. In a Thomson Reuters article by Kellem
(2022), the researcher discusses a recent poll organised by Survation, a market
research agency based in London. In this poll, almost 75% of the participants
supported a policy for a four-day working week in the UK. Additionally, 61% of
teachers believe a four-day week would improve their teaching, while 69% think
that a shorter week would make them more likely to stay in the profession.

The Final Conclusions

One evident concept that emerged throughout this research is that the SLT
plays an essential part in the wellbeing of the teachers. This research concludes
that the skills school leaders possess, the strategies they use, and the
environment they create can either make or break a school. Being accountable
for all this can be very challenging, therefore, they need support from the
education authorities and the other stakeholders working with the school. This
research also offers tangible recommendations for school leaders to promote
teachers’ wellbeing.

A Way Forward

The researcher believes that this study should serve as an eye-opener on the
current situation faced by Maltese class teachers. Furthermore, the research
findings suggest that educational authorities should offer more resources to
tackle the various difficulties currently faced by primary school class teachers.
The primary sector needs more human resources to support a whole-school
approach that includes staff and students’ wellbeing. Additional replacement
teachers and psychologists should be available in every school. Finally, SLT
members are encouraged to use the proposed action plan to promote
teachers' wellbeing in their schools. This action plan can be adapted to include
all educators or only some of them, according to the school's needs.
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The practical strategies suggested in the action plan, and in the website are
aimed to set the ball rolling for educational authorities to ensure a good level of
wellbeing in our schools and manage the many parameters in our educational
environments. Tackling teachers’ health and wellbeing in schools and the
various issues related to it is a long journey. The findings of this research should
be considered as the beginning for the implementation of more research and
innovation on teachers’ wellbeing. Additionally, the website provides the right
tools for school leaders to bring about a positive change in the lives of Maltese
teachers.

Notes

1. This research also offers various practical activities and ideas. These resources
are available for download from the website prepared by the researcher titled
Supporting Educators’ Wellbeing: An Action Plan by Deborah Montebello. The
link for this website is www.educatorswellbeingactionplan.wordpress.com.

2. https://www.schoolslearningoutcomes.edu.mt/en/pages/about-the-
framework

3. OPM-Mental-Health.pdf (gov.mt)

4. www.educatorswellbeingactionplan.wordpress.com

Notes on contributor

Deborah Ann Montebello was a primary school teacher for 16 years and currently works
as an Assistant Head of School in a primary state school. She has also spent some
years working as a Head of Department Prefect of Discipline. Deborah holds a B.Ed.
(Hons) degree in Primary Education and a Master's Degree in Applied and Educational
Leadership with the Institute for Education. Her main interests are primary education,
digital literacy, and educational leadership.

References

Allen, R., Jerrim, J., & Sims, S. (2020). How did the early stages of the COVID-19
pandemic affect teacher wellbeing? (CEPEO Working Paper No. 20-15). Centre for
Education Policy and Equalising Opportunities, UCL. https://EconPapers.repec.org/
RePEc:ucl:cepeow:20-15

Anari, N. N. (2011). Teachers: emotional intelligence, job satisfaction and organizational
commitment. Journal of Workplace Learning, 24, 259-269.


http://www.educatorswellbeingactionplan.wordpress.com
https://www.schoolslearningoutcomes.edu.mt/en/pages/about-the-framework
https://www.schoolslearningoutcomes.edu.mt/en/pages/about-the-framework
https://publicservice.gov.mt/en/people/Documents/People-Support-Wellbeing/ESP/Publications/OPM-Mental-Health.pdf
http://www.educatorswellbeingactionplan.wordpress.com
https://EconPapers.repec.org/RePEc:ucl:cepeow:20-15
https://EconPapers.repec.org/RePEc:ucl:cepeow:20-15

146 Montebello

Antonakis, J., Avolio, B., & Sivasubramaniam, N. (2003). Context and leadership: An
examination of the nine-factor full-range leadership theory using the multifactor
leadership questionnaire. The Leadership Quarterly, 14(3), 261-295. https://doi.
org/10.1016/51048-9843(03)00030-4

Attard Tonna, M., & Bugeja, G. (2016). A reflection on the learning outcomes framework
project [Commentary]. Malta Review of Educational Research, 10(1), 169-176.

Attard Tonna, M., & Calleja, J. (2018). Teachers’ professional lives and careers: A
Maltese case study. https://issuu.com/iblmaths/docs/teachers_lives_careers

Bakker, A.B., & Leiter L. P. (2010). Work engagement: A handbook of essential theory
and research. Psychology Press. https://doi.org/10.1080/1359432X.2010.485352

Bakker, A. B., & Schaufeli, W. B. (2008). Positive organisational behavior: Engaged
employees in flourishing organisations. Journal of Organizational Behavior, 29,
147-154.

Bardwell, S. (2021, September 12). The relationship between shared decision-making
and school climate [Doctoral dissertation, University of Southern Mississippil.
Aquila. https://aquila.usm.edu/dissertations/1944

Bass, B. M. (1999). Two decades of research and development in transformational
leadership. European Journal of Work and Organizational Psychology, 8, 9—32.
http://dx.doi.org/10.1080/135943299398410

Berkovich, I, & Eyal, O. (2017). The mediating role of principals’ transformational
leadership behaviors in promoting teachers’ emotional wellness at work: A study
in Israeli primary schools. Educational Management Administration & Leadership,
45(2), 316—335. https://doi.org/10.1177/1741143215617947

Berkovich, |, & Eyal, O. (2018). The effects of principals' communication practices
on teachers' emotional distress. Educational Management Administration &
Leadership, 46, 642—658. https://doi.org/ 0.1177/1741143217694894

Borg, M. G., & Riding, R. J. (1991). Occupational stress and satisfaction in
teaching. British Educational Research Journal, 17, 263—281. https://doi.
org/10.1080/0141192910170306


https://aquila.usm.edu/dissertations/1944
http://dx.doi.org/10.1080/135943299398410
https://doi.org/10.1177/1741143215617947
https://doi.org/10.1080/0141192910170306
https://doi.org/10.1080/0141192910170306

Malta Journal of Education, 2022, Volume 3, No 2 /I 47
Education Research 2022

Brackett, M. A, & Katulak, N. A. (2007). Emotional intelligence in the classroom: Skill-
based training for teachers and students. In J. Ciarocchi & J. D. Mayer (Eds.),
Applying Emotional Cognition (pp. 1-27). John Psychology Press Taylor & Francis
Group.

Bransford, J., & Darling-Hammond, L. (2012). Preparing Teachers for a Changing World.
Wiley.

Brotheridge, C. M,, & Lee, R. T. (2008). The emotions of managing: An introduction to the
special issue. Journal of Managerial Psychology, 23(2), 108—117.

Cassar, S., & Formosa, A. (2011). The new academic disease: A study on stress among
secondary school teachers [Unpublished Bachelor of Education (Honours)
dissertation, University of Maltal.

Cherkowski, S., & Walker, K. (2018). Teacher wellbeing: Noticing, nurturing, and sustaining
flourishing in schools. Word and Deed Publisher.

Clark, S. C. (2000). Work/Family border theory: A new theory of work/
family balance. Human Relations, 53(6), 747—770. https://doi.
org/10.1177/0018726700536001

Collie, R. J. (2021). COVID-19 and teachers’ somatic burden, stress, and emotional
exhaustion: Examining the role of principal leadership and workplace
buoyancy. AERA Open. https://doi.org/10.1177/2332858420986187

Creswell, J. W., & Plano Clark, V. L. (2017). Designing and conducting mixed methods
research (3rd ed.). SAGE Publications, Inc.

Cuban, L. (1988). The managerial imperative and the practice of leadership in schools.
State University of New York Press.

Curry, J., & O'Brien, E. (2012). Shifting to a wellness paradigm in teacher education: A
promising practice for fostering teacher stress reduction, burnout resilience, and
promoting retention. Ethical Human Psychology and Psychiatry, 14,178—191. https://
doi/10.1891/1559-4343.14.3.178.

Davydovskaia, O., De Coster, I, Birch, P., Vasiliou, N., & Motiejunaite-Schulmeister, A.
(2021). Teachers in Europe: Careers, development and wellbeing. Eurydice Report.


https://doi.org/10.1177/0018726700536001
https://doi.org/10.1177/0018726700536001
https://doi.org/10.1177/2332858420986187
https://doi/10.1891/1559-4343.14.3.178
https://doi/10.1891/1559-4343.14.3.178

148 Montebello

Department of Education and Skills. (2019). Wellbeing policy statement and framework
for practice 2018-2023. Ireland: Department of Education and Skills. https://www.
education.ie/en/Publications/Policy-Reports/wellbeing-policy-statement-and-
framework-for-practice-2018%E2%80%932023.pdf

Diener, E. (1984). Assessing subjective wellbeing: Progress and opportunities. Social
Indicators Research, 31(2), 103—157. https://doi.org/10.1007/BF01207052

Directorates of Education. (2020). Recommendations for the wellbeing of school
educators. Ministry for Education and Employment.

Education Act. (2006). The Education (Amendment) Act 2006. Department of
Information.

Education Support. (2020). Teacher wellbeing index 2020. London. https://www.
educationsupport.org.uk/media/yfrhfijca/teacher_wellbeing_index_2020.pdf

EurWORK. (2021). Right to disconnect. Eurofound. https://www.eurofound.europa.eu/
observatories/eurwork/industrial-relations-dictionary/right-to-disconnect

Evers, K. E., Castle, P. H., Prochaska, J. O., & Prochaska, J. M. (2014). Examining
Relationships between Multiple Health Risk Behaviors, Well-Being, and Productivity.
Psychological Reports, 114(3), 843—-853. https://doi.org/10.2466/13.01.PR0O.114k25w4

Fetters, M., Curry, L., & Creswell, J. (2013). Achieving integration in mixed methods
designs-principles and practices. Health services research, 48, 21-34. https://doi.
org/56. 10.1111/1475-6773.12117

Glazzard, J. & Rose, A. (2019) The Impact of Teacher Well-Being and Mental Health on
Pupil Progress in Primary Schools. Journal of Public Mental Health. ISSN 1746-5729
DOI: https://doi.org/10.1108/JPMH-02-2019-0023

Gray, C., Wilcox, G., & Nordstokke, D. (2017). Teacher mental health, school climate,
inclusive education and student learning: A review. Canadian Psychology/
Psychologie canadienne, 58(3), 203—-210..

Gross, J. J., & John, O. P. (2003). Individual differences in two emotion regulation
processes: Implications for affect, relationships, and wellbeing. Journal of
Personality and Social Psychology, 85(2), 348—362.
https://doi.org/10.1037/0022-3514.85.2.348


https://www.eurofound.europa.eu/observatories/eurwork/industrial-relations-dictionary/right-to-disconnect
https://www.eurofound.europa.eu/observatories/eurwork/industrial-relations-dictionary/right-to-disconnect
https://doi.org/10.2466/13.01.PR0.114k25w4
https://doi.org/56.%2010.1111/1475-6773.12117
https://doi.org/56.%2010.1111/1475-6773.12117
https://doi.org/10.1108/JPMH-02-2019-0023
https://doi.org/10.1037/0022-3514.85.2.348

Malta Journal of Education, 2022, Volume 3, No 2 /I 4 Q
Education Research 2022

Gross, J.J. & Thompson, R. (2007). Emotion Regulation: Conceptual Foundations.
Handbook of Emotion Regulation. 3-27.

Haber, J. (2020). A whole school approach to wellbeing in secondary
schools: The perceptions of the Senior Leadership Team [Master's
dissertation, University of Maltal. https://www.um.edu.mt/liorary/oar/
bitstream/123456789/73945/1/20MAELMO029.pdf

Healthy Minds Work. (2018). Healthy Minds Work. Richmond Foundation. https://www.
richmond.org.mt/2020/07/22/redesigning-mental-wellbeing-at-the-workplace/

Hidalgo-Andrade, P., Hermosa-Bosano, C., & Paz, C. (2021). Teachers' mental health
and self-reported coping strategies during the COVID-19 pandemic in Ecuador: A
mixed-methods study. Psychol Res Behav Manag, 14, 933—944.

Hill, E. J., Hawkins, A. J., Ferris, M., & Weitzman, M. (2001). Finding an extra day a
week: The positive influence of perceived job flexibility on work and family life
balance. Family Relations: An Interdisciplinary Journal of Applied Family Studies,
50(1), 49-58. https://doi.org/10.1111/j.1741-3729.2001.00049.x

Huang, Y., & Zhao, N. (2020). Generalised anxiety disorder, depressive symptoms
and sleep quality during COVID-19 outbreak in China: A web-based cross-
sectional survey. Psychiatry Research, 288, 112954. https://doi.org/10.1016/j.
psychres.2020.112954

Huppert, F. (2009). Psychological wellbeing: Evidence regarding its causes and
conseqguences. Applied Psychology: Health and Well-Being, 1, 137—164. https://doi.
org/10.1111/j.1758-0854.2009.01008 .x.

Jepson, E., & Forrest, S. (2006). Individual contributory factors in teachers stress: The
role of achievement striving and occupational commitment. British Journal of
Educational Psychology, 76, 183—197. DOI: 10.1348/000709905X37299

Jones, A. L., & Kessler, M. A. (2020). Teachers' emotion and identity work during a
pandemic. Frontiers in Education, 5. https://doi.org/10.3389/feduc.2020.583775

Judge, T. A, Thoresen, C. J., Bono, J. E., & Patton, G. K. (2001). The job satisfaction—job
performance relationship: A qualitative and quantitative review. Psychological
Bulletin, 127(3), 376—407. https://doi.org/10.1037/0033-2909.127.3.376


https://www.um.edu.mt/library/oar/bitstream/123456789/73945/1/20MAELM029.pdf
https://www.um.edu.mt/library/oar/bitstream/123456789/73945/1/20MAELM029.pdf
https://www.richmond.org.mt/2020/07/22/redesigning-mental-wellbeing-at-the-workplace/
https://www.richmond.org.mt/2020/07/22/redesigning-mental-wellbeing-at-the-workplace/
https://psycnet.apa.org/doi/10.1111/j.1741-3729.2001.00049.x
https://doi.org/10.1111/j.1758-0854.2009.01008.x
https://doi.org/10.1111/j.1758-0854.2009.01008.x
https://doi.org/10.1348/000709905x37299
https://doi.org/10.3389/feduc.2020.583775
https://psycnet.apa.org/doi/10.1037/0033-2909.127.3.376

'I 50 Montebello

Kellam, J. (2022, January 20). Here's why UK teachers need a four-day week. Thomson
Reuters Foundation News. https://news.trust.org/item/20220120114450-il0zw/

Kern, M. & Waters, L. & Adler, A. & White, M. (2014). Assessing Employee Wellbeing
in Schools Using a Multifaceted Approach: Associations with Physical Health,
Life Satisfaction, and Professional Thriving. Psychology. 05. 500-513. 10.4236/
psych.2014.56060.

Klapproth, F., Federkeil, L., Heinschke, F., & Jungmann T. (2020). Teachers experiences
of stress and their coping strategies during COVID-19 induced distance teaching. J
Pedagogy Research, 4(4), 444—452. https://doi:10.33902/JPR.2020062805

Larrivee, B. (2012). Cultivating teacher renewal: Guarding against stress and burnout.
Rowman & Littlefield Education Publication.

Lei, H., Cui, Y., & Zhou, W. (2018). Relationships between student engagement and
academic achievement: A meta-analysis. Social Behavior and Personality: An
international journal, 46(3), 517-528. https://doi.org/10.2224/sbp. 7054

Lester, L., Cefai, C., Cavioni, V., Barnes, A., & Cross, D. (2020). A whole-school approach
to promoting staff wellbeing. Australian Journal of Teacher Education, 45(2). http://
dx.doi.org/10.14221/ajte.2020v45n2.1

Lyubomirsky, S., King, L., & Diener, E. (2005). The benefits of frequent positive affect:
Does happiness lead to success? Psychological Bulletin, 131, 803—855. https://doi.
org/10.1037/0033-2909.131.6.803.

Mansfield, C. F,, Beltman, S., Broadley, T., & Weatherby-Fell, N. (2016). Building resilience
in teacher education: An evidenced informed framework. Teaching and Teacher
Education, 54, 77—87. https://doi.org/10.1016/j.tate.2015.11.016

McCallum, F., & Price, D. (2010). Well teachers, well students. The Journal of Student
Wellbeing, 4. DOI: 10.21913/JSW.v4i1.599.

McGuire, D., & McLaren, L. (2009). The impact of physical environment on employee
commitment in call centres: The mediating role of employee wellbeing. Team
Performance Management, 15(1-2), 35—48.

Ministry for Education and Employment [MEDE]. (n.d.). Learning Outcomes Framework.
https://www.schoolslearningoutcomes.edu.mt/en/pages/about-the-framework


https://doi.org/10.2224/sbp.7054
http://dx.doi.org/10.14221/ajte.2020v45n2.1
http://dx.doi.org/10.14221/ajte.2020v45n2.1
https://doi.org/10.1037/0033-2909.131.6.803
https://doi.org/10.1037/0033-2909.131.6.803
https://doi.org/10.1016/j.tate.2015.11.016
https://www.schoolslearningoutcomes.edu.mt/en/pages/about-the-framework

Malta Journal of Education, 2022, Volume 3, No 2 'I 5/]
Education Research 2022

Ministry for Education and Employment [MEDE]. (2020). COVID-19 transitioning
guidelines for: Summer schools revision classes lessons and instruction classes
Klabb 3-16. https://deputyprimeminister.gov.mt/en/health-promotion/covid-19/
Documents/mitigation-conditions-and-guidances/Guidelines%20for%20
Summer%20Schools.pdf

Ministry for Health. (2020). Occupational Health and Safety Authority Act (No. XX VIl of
2000) (Cap. 424). Government of Malta. https://eur-lex.europa.eu/legal-content/
EN/TXT/PDF/?uri=NIM:283034

Ministry of Education and Employment. (2012). A national curriculum framework for all.
https://curriculum.gov.mt/en/Resources/The-NCF/Documents/NCF.pdf

Mizzi, A. (2018). Factors affecting teachers’ wellbeing in the workplace: An in-depth
analysis of teachers’ experiences in Maltese state secondary schools [Unpublished
M.Sc. (Psychology) dissertation, University of Roehampton].

Nguyen, T. D., & Hunter S. (2018). Towards an understanding of dynamics among
teachers, teacher leaders, and administrators in a teacher-led school reform.
Journal of Educational Change, 19(4), 539-565.

Oberle, E., & Schonert-Reichl, K. A. (2016). Stress contagion in the classroom? The link
between classroom teacher burnout and morning cortisol in elementary school
students. Social Science and Medicine, 159, 30—37. https://doi.org/10.1016/j.
socscimed.2016.04.031

OECD. (2014). TALIS 2013 Results: An international perspective on teaching and
learning, TALIS. OECD Publishing, Paris. https://doi.org/10.1787/9789264196261-en

Opdenakker, M. C., & van Damme, J. (2000). Effects of schools, teaching staff and
classes on achievement and wellbeing in secondary education: Similarities and
differences between school outcomes. School Effectives and School Improvement,
11(2), 165—196. https://doi.org/10.1076/0924-3453(200006)11:2;1-q;ft 165

Padma, M. S. (2013). Role of family support in balancing personal and work-life of
women employees. IJCEM International Journal of Computational Engineering &
Management, 16(3), 93—97.

Parlament ta’ Malta. (2019). Parliamentary Question 8450: Ghalliema on a
full-time indefinite basis li telqu mill-professjoni. http://pg.gov.mt/PQWeb.
nsf/7561f7daddf0609ac1257d1800311f18/c1257d2e0046dfa1c125839
00040f505!0penDocument



'I 52 Montebello

People & Standard Division. (2021). Employee Wellbeing: A Harassment and Bullying-
Free workplace, Government of Malta. Retrieved from: https://publicservice.gov.mt/
en/people/Documents/People-Support-Wellbeing/Policies%20and%20Guidelines/
Employee-Wellbeing-A-Harassment-and-Bullying-Free-Workplace.pdf

Pont, B., Nusche, D., & Moorman, H. (2008). Improving school leadership, Volume 1:
Policy and Practice. OECD, Paris.

Quinlan, D. M. (2017). Transforming our schools together: A multi-school collaboration
to implement positive education. In C. Proctor (Ed.), Positive psychology
interventions in practice (pp. 123-142). Springer International Publishing.

Ramij, M. G., & Sultana, A. (2020, June 29). Preparedness of online classes in developing
countries amid COVID-19 outbreak: A perspective from Bangladesh. Available at
SSRN: https//d0i:10.2139/ssrn.3638718

Schleicher, A. (2018). Valuing our teachers and raising their status: How communities
can help, International Summit on the Teaching Profession, OECD Publishing,
Paris. https://doi.org/10.1787/9789264292697-en

Skaalvik, E. M., & Skaalvik, S. (2011). Teacher job satisfaction and motivation to leave
the teaching profession: Relations with school context, feeling of belonging, and
emotional exhaustion. Teaching and Teacher Education, 27(6), 1029—-1038. https://
doi.org/10.1016/j.tate.2011.04.001

Skaalvik, E. M., & Skaalvik, S. (2016). Teacher stress and teacher self-efficacy as
predictors of engagement, emotional exhaustion, and motivation to leave the
teaching profession. Creative Education, 7, 17785-1799.
https://doi.org/10.4236/ce.2016.713182

Sutton, R. E., & Wheatley, K. F. (2003). Teachers’' emotions and teaching: A review of the
literature and directions for future research. Educational Psychology Review, 15(4),
327-358. https://doi.org/10.1023/A:1026131715856

Tamir, M., John, O., Srivastava, S., & Gross, J. (2007). Implicit theories of emotion:
Affective and social outcomes across a major life transition. Journal of Personality
and Social Psychology, 92, 731-744. https://doi/org/10.1037/0022-3514.92.4.731


https://doi/org/10.1037/0022-3514.92.4.731

Malta Journal of Education, 2022, Volume 3, No 2 /I 5 3
Education Research 2022

The Economic Times, (2022). Belgium announces 4-day work week; right to disconnect
after office hours. Retrieved from https://economictimes.indiatimes.com/
nri/work/belgium-announces-4-day-work-week-right-to-disconnect-after-
office-hours/articleshow/89632581.cms?utm_source=contentofinterest&utm_
medium=text&utm_campaign=cppst

University of Malta. (2020). Teachers in control: Managing the stress of the
profession [Video]. YouTube. https://www.youtube.com/watch?v=iXXdecBng5E

van der Vyver, C. P, van der Westhuizen, P. C,, & Meyer, L. W. (2014). Caring school
leadership: A South African study. Educational Management Administration &
Leadership, 42(1), 61-74. https://doi.org/10.1177/1741143213499257

Viac, C., & P. Fraser (2020). Teachers' wellbeing: A framework for data collection and
analysis, OECD Education Working Papers, No. 213. OECD Publishing, Paris. https://
doi.org/10.1787/c36fc9d3-en

Warr, P. (2007). Work, happiness, and unhappiness. Lawrence Erloaum.

Whang, N.-Y. (2021). The virtue of school leadership: Three paths to fulfilling value
forms. SAGE Open.

White, J. (2020). Supporting teachers’ mental health and wellbeing: Evidence review.
NHS Health Scotland.

World Health Organisation [WHO]. (1947). WHO definition of health (preamble to the
Constitution of the World Health Organization as adopted by the International
Health Conference, New York, 19—22 June, 1946).

World Health Organization [WHO]. (2010). Risks to mental health: An overview of
vulnerabilities and risk factors. Background paper by WHO Secretariat for the
development of a comprehensive Mental Health Action Plan. Geneva

World Health Organization [WHO]. (2014). Social determinants of mental health. World
Health Organization. https://apps.who.int/iris/handle/10665/112828

Yildirm, K. (2014). Main factors of teachers' professional wellbeing. Educational
Research Review, 9, 153—-163. https://doi.org/10.5897/ERR2013.1691

Zee, M., & Koomen, H. M. Y. (2016). Teacher self-efficacy and its effects on classroom
processes, student academic adjustment, and teacher well-being: A synthesis of
40 years of research. Review of Educational Research, 86(4), 981-1015. https://doi.
org/10.3102/0034654315626801


https://economictimes.indiatimes.com/nri/work/belgium-announces-4-day-work-week-right-to-disconnect-after-office-hours/articleshow/89632581.cms?utm_source=contentofinterest&utm_medium=text&utm_campaign=cppst
https://economictimes.indiatimes.com/nri/work/belgium-announces-4-day-work-week-right-to-disconnect-after-office-hours/articleshow/89632581.cms?utm_source=contentofinterest&utm_medium=text&utm_campaign=cppst
https://economictimes.indiatimes.com/nri/work/belgium-announces-4-day-work-week-right-to-disconnect-after-office-hours/articleshow/89632581.cms?utm_source=contentofinterest&utm_medium=text&utm_campaign=cppst
https://economictimes.indiatimes.com/nri/work/belgium-announces-4-day-work-week-right-to-disconnect-after-office-hours/articleshow/89632581.cms?utm_source=contentofinterest&utm_medium=text&utm_campaign=cppst
https://apps.who.int/iris/handle/10665/112828

